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Journey of Reconciliation, 1947

“Power concedes nothing without a demand.” ~Frederick Douglass, 1857
Overview
In 1947, long before the more familiar civil rights events of the 1960s, the movement had already been set in
motion with the “Journey of Reconciliation.” In this lesson, students will discuss the concept of democracy and
through this lens, analyze the unjust Jim Crow laws that dominated the South. Through discussion, readings
and the examination of primary sources, students will gain an understanding of how the period immediately
following World War II set the stage for numerous challenges to Jim Crow, one of which was the 1947 Journey
of Reconciliation. Students will culminate this lesson by creating a historical marker that honors the Journey of
Reconciliation’s riders and educates the public about this important period of history.

NC Essential Standards for 8" Grade Social Studies

9 8.H.1: Apply historical thinking to understand the creation and development of North Carolina and the
United States.

9 8.H.2.1: Explain the impact of economic, political, social, and military conflicts (e.g. war, slavery, states’
rights and citizenship and immigration policies) on the development of North Carolina and the United States

9 8.H.2.2: Summarize how leadership and citizen actions influenced the outcome of key conflicts in North
Carolina and the United States.

9 8.H.3.3: Explain how individuals and groups have influenced economic, political and social change in North
Carolina and the United States.

1 8.0&G.1.4: Analyze access to democratic rights and freedoms among various groups in North Carolina and
the United States

1 8.C&G.2.1: Evaluate the effectiveness of various approaches used to effect change in North Carolina and the
United States

1 8.0&G.2.2: Analyze issues pursued through active citizen campaigns for change

1 8.C&G.2.3: Explain the impact of human and civil rights issues throughout North Carolina and United States
history.

T 8.C.1.3: Summarize the contributions of particular groups to the development of North Carolina
and the United States

Essential Questions

T Who were the Freedom Riders and why did people join the Freedom Rides?

1 When prejudice and racism are supported by both custom and law, what can be done to create a more
inclusive society? How do you explain why there is often so much resistance to change?

9 How does nonviolent direct action expose injustice? Why was it such an effective strategy for bringing about
change during the civil rights movement?

9 What role did the media play in the Freedom Rides? How do media shape our understanding of the issues of
our time?

9 What does the story of the Freedom Riders suggest about the role of citizens in shaping democracy?

Materials

9 The Journey of Reconciliation, 1947 Power Point, located in the Database of Civic Resources

o To view this PDF as a projectable presentation, save the file, click “View” in the top menu bar of the
file, and select “Full Screen Mode”

o0 To request an editable PPT version of this presentation, send a request to cnorris@unc.edu

Democracy Quotes for Discussion, quotes and questions attached

The Jim Crow Era, handout and questions attached

Jim Crow Law Review worksheet, attached
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0 Each student will need access to http:/jimcrowhistory.org/geography/geography.htm

o If there is not computer or internet access for each pair of student, teachers can alternatively print out
the Jim Crow law for each state and provide hard copies to students.

o Outlines of each southern state; samples can be found at http:/www.b0states.com/maps/

o0 Ideally students will replicate each state outline on large chart paper or bulletin board paper; all states
should be proportional to one another so that they can be displayed together as a map)

9 “Nonviolence verses Jim Crow.” by Bayard Rustin, attached

0 Make sure to alert students to the fact that autobiographical story contains a racial slur. The word has
been left in the autobiographical narrative, as the author intended, in order to gain a better
understanding of the historical period described. Let students know that the point of studying this
period of history is to examine such hate out in the open so that they can learn why it is detrimental to
a society, appreciate the sacrifices of those who fought against such hate, and work to be engaged
community members themselves who refuse to tolerate similar aspects of hate today.

1 Letters from Cpl. Rupert Trimmingham to Yank Magazine, attached (source:
hitp://personal.ashland.edu/~jmoser1/trimmingham.htm)

9 Journey of Reconciliation, reading and discussion questions attached

9 Resolution of Support for State Historical Marker, attached

9 Historical Monument/Marker assignment, attached

9 Optional resource for teacher reference:

0 Map of the Journey of Reconciliation, attached

A Teacher Note: After students learn about the Journey of Reconciliation, teachers may want to plot
each of the Journey of Reconciliation’s stops on the map of the Jim Crow south students created.
This will further layer the Jim Crow laws and culture that were at play during the Journey of
Reconciliation. (A map of their stops is attached.) Further, teachers who choose to use the
Consortium’s lesson plan, “The 1961 Freedom Rides™ may want to then add in the stops the later
riders made and compare the two journeys.

0 Catsam, Derek Charles. Freedom's Main Line: The Journey of Reconciliation and the Freedom Rides.
Lexington, KY, USA: University Press of Kentucky, 2008.)

0 NPR’s “Get On the Bus: The Freedom Riders of 1961:”
hitp://www.npr.org/templates/story/story.php?storyld=5149667 (While the majority of the story is on
the 1960 rides, the Journey of Reconciliation is addressed approximately 6 minutes in.)

Duration
1 Two-three 60-90 minute class periods
9 Time will vary based on the number of activities implemented and the amount of class time permitted for

discussion.

Preparation

T

To appreciate the actions of the Journey of Reconciliation participants and other civil rights activists,
students must have a firm understanding of the Jim Crow Era and the laws and societal expectations that
were at play. While this lesson begins with an introduction to Jim Crow, alternative/additional lessons for
teaching about Jim Crow can be assessed in the Gonsortium’s Database of Givic Resources.

While Jim Crow and segregation are sensitive topics to discuss with students, it is important for students to
explore these historical events and understand how engaged community members fought such injustice. In
order to study this history effectively and safely however, teachers must have established a safe classroom
community with clear expectations of respect, tolerance, open-mindedness, and civil conversation. See the
Consortium’s “Activities” section of the Database of Civic Resources for ways to ensure a classroom
environment conducive to the effective exploration of controversial issues.

Throughout the study of Jim Crow, segregation, and the civil rights movement, students will encounter
racial slurs. The attached reading, “Nonviolence versus Jim Crow,” for example, contains the word
“nigger.” In order to honestly communicate the harshness of this historical period, the word has been left
unchanged. However, teachers must prepare students in advance that they will encounter such offensive
words and concepts. They should likewise be reminded that the point of the lesson is to examine such hate
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out in the open so that they can learn why it is detrimental to a society, appreciate the sacrifices of those
who fought against such hate, and work to be engaged community members themselves who refuse to
tolerate aspects of hate today.

Procedure
Day 1
What is Democracy?
1. Project slide 2 of the accompanying Power Point and ask students to brainstorm what comes to mind when

they consider the word “democracy.” (Teachers should have a student volunteer note all thoughts on a piece
of chart paper up front.) As students share their thoughts, remind them that there is no right or wrong
answer and encourage their continued thinking with follow-up questions when necessary. For example:
1 What images come to mind when considering this word?
9 What does democracy look like?
9 What actions do you relate to democracy?
9 Who is included in or constitutes “democracy?”
9 Who is responsible for democracy?

Once students have expended their initial thoughts, review the brainstormed list. If there are any aspects

not yet covered, teachers may want to ask guiding questions to get students to consider missing concepts.

To further the discussion, have students get into partners or small groups of 3 and assign one of the quotes

from the attached “Democracy Quotes for Discussion” to each pair/group. Students should take 3-5

minutes to consider the quote and the questions provided underneath it. Next, project each quote using

slides 3-5 and have the students who discussed that quote share their thoughts. Additional discussion
questions to raise for each quote include:

9 “Democracy is never finished. When we believe that it is, we have, in fact, killed it.” ~Patricia Hill
Collins
o What do you think she means when she says that iDemocracy is never finished?0 Do you agree or

disagree and why?

o0 Based on this statement, do you think we have fikilledo democracy? Why or why not? What evidence
can you offer that democracy has been fkilled?0 What evidence can you counter that illustrates that
democracy is alive and well?

9 “Democracy is a process, not a static condition. It is becoming rather than being. It can easily be lost,
but never is fully won. Its essence is eternal struggle.” ~ William H. Hastie,

0 What does he mean when he says that democracy can be “lost?” Can you think of examples of this?

o What does he mean that the “essence” of democracy is “eternal struggle?” What examples of such
struggle can you think of? Do you agree with this definition of democracy and why?

9 “Our democracy is not a product but a continual process. It is preserved not by monuments but deeds.
Sometimes it needs refining; sometimes it needs amending; sometimes it needs defending. Always, it
needs improving.” ~Lee H. Hamilton
0 How does this quote connect to the other two?

0 Why does our democracy always need improvement? Who is responsible for improving it?

Point out to students that democracy is often solely defined in terms of political government, be it direct
democracy (carried out by the people), or republicanism (elected representatives are given the power to
govern by the people, for the people.) Common principles associated with the definition of democracy are
equality (equal protection before the law), freedom, and liberty (rights), typically protected by a
constitution. However, we often make the mistake of viewing democracy as a fthingd (be it a government,
or one particular action like voting), not to mention that many people view it as a fithing® that others are
responsible for. In actuality, Aidemocracy is a process, a way of building community and getting business
doneé 0 (Patricia Hill Collins, 2009) that we are each — as individuals (old and young) and as a collective
body - responsible for. With this in mind, ask students to return to their brainstormed thoughts on
democracy and evaluate whether or not their list includes this concept. If not, ask them what they might
now add after considering this “active” view of democracy.
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When Democracy Failed: The Jim Crow Era
Next, ask students if they can think of any examples throughout history when they feel democracy fulfilled
its promise — when it led to positive results or as Patricia Hill Collins said, “got business done.” What
positive things have occurred throughout American history that can be directly related to democracy? Note
student thoughts in a list on chart paper or the board. As students offer thoughts, ask them to expand on
why they feel their example illustrates the success of democracy, or democracy at work in a positive way.

Next, ask students to switch their thinking and to consider when our democracy failed in some way. List
these on another sheet of chart paper up front and again ask students to explain why they feel each is an
example of democracy unfulfilled. Once student though wanes, if a student mentioned or referred to Jim
Crow laws or segregation in some way, circle those examples and tell students that you want to focus on
this particular topic. Ask students:

9 What do you already know about the term “Jim Crow?” What is associated with “Jim Crow?”
(Encourage students to offer their thoughts on how the term originated, Jim Crow laws, Jim Crow
gtiquette, etc.)

T What is segregation? What do you already know about the period of segregation in America?

(*If no student mentioned anything related to Jim Crow laws or segregation in the brainstorm, add it to the
list as your own example and ask students to share what they already know about it using the same
questions above.)

Give students some introductory information regarding Jim Crow using slide 6, allowing students to ask
questions and offering further explanation as needed.

Let students know that as they learn more about and discuss the Jim Crow era, they may find themselves
feeling upset or angry. While Jim Crow and segregation were terrible periods of history, let students know
that it is important for them to learn about these historical events and to understand how engaged
community members fought such injustice. Explain that this is one of the ways we can honor those people
who made a difference, as well as ensure we continue their fight for justice today in our own communities.
(Note: Beyond this acknowledgement, teachers should ensure students are prepared to discuss such
sensitive material appropriately. See “Preparation” at the beginning of this lesson.)

Project slide 7 and go over some of the ridiculous expectations and etiquette that was practiced in the Jim
Crow South and discuss:

9 Which expectation do you find most disturbing? Why?

9 How do you think the above behaviors came to exist and became the societal “norm™?

9 How do you think these rules and expectations affected society (black and white)?

9 It the year were 1940, how would your life be different based on these rules and expectations?

If you were living during the Jim Crow Era, what choices would you have as a citizen to make your
displeasure with the Jim Crow way of life known? What would you be risking in dissenting?

Tell students that in addition to the societal expectations, actual laws also existed, passed and enforced
throughout the South. Explain that with a partner, they will be examining some of the actual Jim Crow laws
that were in existence in each state, many still active less than 60 years ago! Provide students with the
attached “Jim Crow Law Review” worksheet and assign each pair of students a southern state. Instruct
them to read about that state’s Jim Crow laws at http://jimcrowhistory.org/geography/geography.htm and
discuss/answer the worksheet questions together. Students can click on their state on the hyperlinked map
to retrieve a list of Jim Grow laws and descriptions. (If there is not computer or internet access for each
pair of student, teachers can alternatively print out the Jim Crow law for each state and provide hard
copies to students.)
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10.

11.

Also, provide (or instruct students to create) an outline of their assigned state. Once students have read
about and discussed their assigned state’s Jim Crow laws, students should fill in the outline of the state
with words, phrases, pictures, etc. that explain the Jim Crow laws that were once present in that state.
Teachers should designate bulletin board or wall space where students can piece together and hang their
completed state outlines. (Teachers can project slide 8 of the PPT to give students a visual reminder of how
o piece their states together.)

Teacher Note: If needed, worksheet sized outlines of each state can be found at
hitp://www.b0states.com/maps/ Ideally teachers or students will replicate each state outline on large chart
paper or bulletin board paper; all states should be proportional to one another so that they can be displayed
together as a map.)

Once all students have hung their completed state outline up, allow the class to view the artistic

representation of the Jim Grow south and discuss:

9 Looking at all of these unjust laws, what do you imagine it would have been like living like during this
time? (While discussing this, also point out to students that this history isn't “ancient.” There are many
people still living who did experience this first hand, and we can still see the negative effects of such
discrimination today.)

9 Imagine that you lived in Virginia and had a sick relative in Florida. What do you think it would have
been like to make that trip as a black person? How would your travel have been impacted by Jim Crow
laws? Imagine experiencing such injustice, on top of being worried about your relative — how would you
feel?

9 How is it possible that we live in a democracy, yet such unjust laws were passed and enforced for so
many years?

9 Why do these laws no longer exist today? What do you think happened?

Plessy v. Ferguson and “Separate but Equal”

Explain to students that while Jim Crow laws did not go unchallenged, even though they were typically

upheld within our justice system. As an example, review the Plessy v. Ferguson case with students:

9 In 1890, Louisiana implemented the Separate Car Act, which required blacks and whites to sit in
separate railway cars. Wanting to challenge the constitutionality of this Act, Louisiana activists devised
a plan to have a black man purposefully sit in the car designated for whites.

9 The group enlisted the help of Homer Plessy. Because Plessy was only 1/8th black, he could pass for
white while boarding the train. Albion Tourgée, one of the lead organizers and later cousel for Homer
Plessy, had the idea to have Plessy sit in the white train car and then announce his ethnicity, thereby
resulting in his removal and arrest. This would have the effect of emphasizing the difficulties in
determining a person’s race, which Tourgée felt should result in the law being overturned.

9 OnJune 7, 1892 Homer Plessy followed the plan and was arrested. With their plan in motion, Tourgée
and his team made their case for the unconstitutionality of the Act. The judge in the local trial, John
Ferguson, ruled that there was no violation of the Constitution. Tourgée and Plessy then appealed the
case 1o the Louisiana State Court, which upheld the lower decision. The case then went to the US
Supreme Court as intended.

Project slide 9's comments from Justice Henry Brown regarding the 1896 Plessy v. Ferguson decision and
ask a volunteer to read it out loud. Instruct students to silently consider this statement for a moment and
then discuss:

9 Based on your understanding of these quotes, how did Justice Brown rule in Plessy v. Ferguson?

9 Why does Justice Brown believe that the Separate Car Act is constitutional? What evidence does he
give?

9 According to Justice Brown, if the “colored race” feels inferior riding in a separate car, who is
responsible?

9 Evaluate the decision made by Justice Henry Brown. What does Justice Brown'’s decision say about
democracy?
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9 Based on what you already know and your predictions, what did it take for our country’s justice system
to finally declare “separate but equal” and other Jim Crow laws unconstitutional?

Ensure students understand the significance of the Plessy case:

9 The basis for Plessy’s argument stemmed from the recent 13th and 14th amendments to the US
Constitution, which respectively abolished slavery and applied the Bill of Rights to state governments.
The Separate Car Act sought to circumvent the Equal Protection Clause in the 14th amendment by
making the argument that the separation of the races didn’t make them any less equal.

9 Arguing against this, Tourgée made the case that race was a poor basis for separation because there
was no real way to judge it. In Plessy’s case, he was not discovered to be “black”™ until he announced his
heritage in the train car. It was during these arguments that Tourgée is said to have coined the phrase
“color-blind™ to illustrate his point.

9 The State of Louisiana argued that nothing in the new Constitutional amendments prohibited the
“separate but equal” philosophy which underscored the Separate Car Act. They contended that equality
could be met as long as the same accommodations were afforded to each race. (While equivalent
accommodations may have been offered in terms of railway cars, it was certainly not the case in terms
of schools, restaurants, and many other places where blacks were also “separate but equal”.) However,
because this particular case related to the Constitutionality of only the Separate Car Act, the conditions
in other places such as schools and cafes weren’t a factor in this decision. As long as the cars were
equal, Louisiana said, there was no violation of the Constitution.

9 The Supreme Court held that railway accommodations for blacks and whites were, in fact, equal and
that Louisiana had not violated the 14th amendment. The court rationalized that as long as the
accommodations showed no difference in quality, the mere act of separation was not unconstitutional.
Furthermore, it was stated that segregation did not “stamp the colored race with a badge of inferiority”
as Tourgée had argued. According to the Supreme Court, if African-Americans felt that way, it was
merely because they chose to view it as such.

9 The impact of Plessy v. Ferguson shaped American views on race for the next 60 years. Seeing the
decision as an approval of segregation from the Supreme Court, states used it as a justification for
further legal implementation of various types of racial segregation.

1 Asnoted by Justice Harlan, the only Supreme Court justice who disagreed with the ruling, the decision
in this case effectively undid the advancements in equality which were intended by the 13th and 14th
amendments. It was not until 1954, in the landmark case of Brown v. Board of Education, that the
“separate but equal” doctrine was overturned and found to be unconstitutional.

Teacher note: For a detailed lesson on Plessy v. Ferguson, see the Consortium'’s “Plessy v. Ferguson & the
Roots of Segregation,” available in the Database of Givic Resources. Additional readings and activities
regarding the Plessy v. Ferguson case can also be found at:
hitp://www.streetlaw.org/en/landmark/cases/plessy v ferguson.

Fighting to End Jim Crow — “Nonviolence verses Jim Crow”
Tell students that over the next few days, they are going to be learning about what happened to the Jim
Crow laws and focusing on engaged community members, many of them young people, who demanded
justice by peaceable means. To close the day’s lesson, provide the attached piece by Bayard Rustin,
“Nonviolence verses Jim Crow.” (Project slide 10 of the PPT so that students can see a picture of Mr.
Rustin.) Tell students that this is an account by Mr. Rustin of events that actually happened to him in 1942,
and that his account offers a window into what it was like to experience the Jim Crow laws they just read
about. It also gives us a sense of how people stood up for themselves during this oppressive time. Students
should read carefully and answer the corresponding questions.

Teacher note: Make sure to alert students to the fact that autobiographical story contains a racial slur.
The word has been left in the autobiographical narrative, as the author intended, in order to gain a better
understanding of the historical period described. Let students know that the point of studying this period of
history is to examine such hate out in the open so that they can learn why it is detrimental to a society,
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appreciate the sacrifices of those who fought against such hate, and work to be engaged community
members themselves who refuse to tolerate similar aspects of hate today.

14. After students have read the story, discuss their thoughts to the questions as a class. Let students know
that they will learn more about Bayard Rustin over the following days of class, since he became an
American leader for social justice and civil rights.

Day 2
The Turning Point 7 World War Il (1939-1945)

15. As a warm up, project slide 11 and ask students to observe the image silently and jot down some thoughts
regarding what they see. After a few minutes of silent pondering, teachers can pose questions for students
to answer in their written thoughts, such as:

What year do you think this picture was taken? What makes you think this?

What was this man doing while this picture was taken? Why is he carrying this sign?

What message is the sign trying to convey?

How does this picture connect to what we've learned about Jim Crow?

What do you think this man wants?

What does this image say about American democracy?
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16. Once students have had around 5 minutes to write their preliminary thoughts, ask volunteers to share their
inferences with the class. Let students know that the image was taken towards the end of World War II and
remind students that WWII took place between 1939 -1945. (Point out to students that the piece by Bayard
Rustin they read was written by him in 1942.) Further discuss:

9 What do you already know about World War 117 What was the war over and what was America’s
involvement? (Teachers should take this time to share as much or as litile of a reminder of students’
studies of World War II. Most important to highlight for the purposes of this discussion is America’s
desire to spread freedom, democracy and liberation in other countries.)

T What role did African Americans played in World War 1I7?

17. To add to the discussion, provide students with the attached letter to Yank Magazine in 1944 (Letter 1.) Tell
students to
9 Why does the Cpl. Trimmingham ask, “What is the Negro soldier fighting for?” What is the Cpl. upset

over?
T What message is he trying [ [ AN R
1
1
1
( -
1
1
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